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Please adjust your audio using the Audio Setup Wizard on the left in the Audio/Video pane.  

 



AUDIO SETUP WIZARD  
Microphone & Speaker Setup 

The Audio Setup Wizard button is located at 
the top of the Audio & Video Panel to the left 
of the Whiteboard. 

1.Select your audio output device (speakers), 
following the instructions given in the dialog 
box.  
2.Play the recorded audio message provided 
and adjust your speaker volume to a suitable 
level. (Follow the instructions given in the 
dialog box.) 
3.Confirm whether or not your speaker was 
set to an appropriate level.  
■If you clicked on Yes, go to step 4. 
■If you clicked on No, click on Try Again to 
go back to step 1.  
4.Select an audio input device (microphone), 
following the instructions given in the dialog 
box. 
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Overview 

• What is Student Engagement 

• The importance of Engagement 

• Strategies to promote Engagement 

• Recommendations 

• Questions 



Your Expectations 

• What do you hope to learn from this webinar? 

• Please type your response in the chat window 



WHAT IS STUDENT ENGAGEMENT? 



A Theory? 

“The amount of physical and psychological 
energy that the student devotes to the 

academic experience.”  Alexander Astin, 1984 



The Student Engagement Trifecta 

• What students do -- time and energy 
devoted to educationally purposeful 
activities 

• What institutions do -- using effective 
educational practices to induce students 
to do the right things 

• Educationally effective institutions 
channel student energy toward the right 
activities 

 Source: Kuh, 2009, 29th Annual Conference on The First-Year Experience and Students in Transition, Denver, CO 



Grounded in 7 Principles for Good 
Practice in Undergraduate Education 

1. Encourages contact between students & faculty 

2. Develops reciprocity & cooperation among students 

3. Encourages active learning 

4. Gives prompt feedback 

5. Emphasizes time on task 

6. Communicates high expectations 

7. Respects diverse talents and ways of learning 

Chickering & Gamson, 1987 



Integrative Learning 

“Connecting skills and knowledge from multiple sources and 
experiences; applying theory to practice in various settings; 
utilizing diverse and even contradictory points of view; and, 

understanding issues and positions contextually.”  

 

Source: Huber & Hutchings, Mapping the Terrain, 
2004, AAC&U  



What is Integrative Learning 

Classroom 
Experience  

Beyond the Classroom 
Experience 
Source: Dr. Irma Van Scoy 



Chickering 

Developing 
Purpose 

Moving through 
autonomy towards 
interdependence 

Baxter-
Magolda 

Self-authorship 

Learning 
Partnerships 

Kolb 

Concrete 
Experience 

Reflective 
Observation 

Abstract 
Conceptualization 

Active 
Experimentation 

Integrative Learning & Student Development Theory 



Major courses 

Leadership roles Internships 

Student Organizations 
General education 

Integrative 
learning 

Community service 



Integrative Learning 
Integrative learning experiences… 

 

• Occur, most often, as learners address real-
world problems 

• Involve internal changes in the learner 

• Include the ability to adapt one’s intellectual 
skills 

• Provide an opportunity to understand and 
develop 

      individual purpose, values and ethics  

Source: Integrative Learning Value Rubric, AAC&U  



THE IMPORTANCE OF STUDENT 
ENGAGEMENT 



10 Top Skills Employers Want 
 
1. Written & Verbal Communication Skills 
2. Inter-personal Skills 
3. Motivation/Initiative 
4. Strong Work Ethic 
5. Teamwork Skills 
6. Analytical Skills 
7. Flexibility/Adaptability 
8. Computer Skills 
9. Leadership Skills 
10. Organizational Skills 
 

Source: National Association of Colleges and Employers 

 

Professionalism and 
Communication Skills 



Employers say they are more likely to 
hire graduates who have completed… 

0% 20% 40% 60% 80% 100%

Study Abroad program

Field project in diverse
community

Service-learning project

Research project done
collaboratively with peers

Senior Thesis/project
demonstrating knowledge

Internship/apprenticeship

Much more likely to
consider

Somewhat more likely to
consider

(Hart, 2015) 



Perception Gap 

“There is a notable gap between college students’ 
feelings about their level of preparedness across key 

learning outcomes and employers assessment of 
recent college graduates.” 

(Hart, 2015) 



T-Shaped Professionals 
(Both Deep and Broad) 

Many disciplines 
(understanding & communications) 

 
Many systems 

(understanding & communications) 
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                   Boundary Crossing Competencies 
            communication, teamwork,                             perspective, 
       networks, critical thinking,                                    organizational culture,  
               global  understanding,                                    project management, etc 

Jim Spohrer, IBM Labs 
Phil Gardner, 2010 

ME 

See 
www.ceri.edu 



   Assessment: Astin’s I-E-O Model 

INPUT 

 

ENVIRONMENT 

  

OUTCOMES 

 

Refers to the student's actual 
experiences during the 
educational program 

Refer to the 'talents' we are 
trying to develop   in our 

educational program 

Refers to those personal 
qualities the student brings 
initially to the educational 

program  

Input-Environment-Outcomes (I-E-O) model, developed by Alexander W. Astin (1993) as a 
framework for assessments in higher education, is based on the premise that educational 

assessments should include information on student inputs (I), the educational environment 
(E), and student outcomes (O). 

Assessment for Excellence, Alexander W. Astin, 1993, Phoenix: The Oryx Press 



STRATEGIES TO PROMOTE 
ENGAGEMENT 



Strategies to Promote Engagement 

• High Impact Practices 

• Planning 

• Reflection 

• Collaboration & Partnerships 



High Impact Activities 

•  First-Year Seminars and Experiences  
•  Common Intellectual Experiences 
•  Learning Communities 
•  Writing-Intensive Courses 
•  Collaborative Assignments and Projects 
•  Undergraduate Research 
•  Diversity/Global Learning 
•  Service Learning, Community-Based Learning 
•  Internships 
•  Capstone Courses and Projects 

Source:  Kinzie & Evenbeck, “Setting up Learning Communities That Connect with Other High Impact Practices,”  
Washington Center, Learning Community Summer Institute. 



Marked by 6 Conditions 
1. Time on Task 

• Activities demand students devote considerable time & effort 
to purposeful tasks. 

• Most require daily decisions that deepen students’ investment 
in the activity. 

2. Faculty and Peer Interaction 

• Nature of activities puts students in circumstances that 
essentially demand interaction with faculty and peers about 
substantive matters over a period of time. 

Source:  Kinzie & Evenbeck, “Setting up Learning Communities That Connect with Other High Impact Practices,”  

Washington Center, Learning Community Summer Institute. 

 



Marked by 6 Conditions 
3. Interaction with Diversity 

• Participation increases the likelihood that students will 
experience diversity through interaction with people who are 
different from themselves. Students are challenged to 
develop new ways of thinking & responding to novel 
circumstances. 

4. Frequent Feedback 

• May be faculty, internship supervisors, peers, others. Close 
proximity may provide opportunities for nearly continuous 
feedback. 

 
Source:  Kinzie & Evenbeck, “Setting up Learning Communities That Connect with Other High Impact Practices,”  

Washington Center, Learning Community Summer Institute. 



Marked by 6 Conditions 
5. Connections between learning context and real-

world settings 

• Opportunities for students to see how what they are learning 
works in on and off campus settings. 

6. Occur in context of Coherent, Academically 
Challenging Curriculum 

• Infused with opportunities for active, collaborative learning.  
Students better understand themselves in relation to others 
and the larger world. 

Source:  Kinzie & Evenbeck, “Setting up Learning Communities That Connect with Other High Impact Practices,”  

Washington Center, Learning Community Summer Institute. 



 
1. Engagement in the first year is essential to student persistence & 
success 
 
2. Some students appear to benefit more than others from the 
same educational programs or practices  
 

Source:  Kinzie & Evenbeck, “Setting up Learning Communities That Connect with Other High Impact Practices,”  
Washington Center, Learning Community Summer Institute. 

Results: Engagement & Retention 



Community College Engagement 

“Student Engagement is statistically associated 
with institutional graduation rates; in particular, 

the CCSSE benchmarks of active and 
collaborative learning, and support of learners 

have impact.” 
Price & Tovar, 2014 



Community College Engagement 

Active and Collaborative Learning 

– Requiring students to work on projects during class 

– Encouraging student to work with classmates  

– Creating opportunities for students to tutor each 
other; either voluntarily or paid. 

– Committing faculty time for students to discuss ideas 
from readings or classes with instructors outside of 
class. 

Price & Tovar, 2014 



 
“High impact practices are…at the heart of a liberal education. 
Equally important, all of the evidence so far suggests that they 

benefit all students. At the same time, while promising, 

they are not a panacea. Only when they are implemented 
well and continually evaluated to be sure they are 

accessible to and reaching all students will we realize their 
considerable potential”  

 
(From the forward by George Kuh in Brownell, J.E. & Swaner, L.E., 2010) 

High Impact Practices and Their 
Considerable Potential… 



Learning Communities 

• Curricular 

– Cohorts of students taking 
2-3 common courses 
together 

• Residential 

– Students assigned to live 
together around a theme 



Undergraduate Research 

• Characterized by four attributes (Hakim, 1998) 

– Student mentorship by a faculty member 

– Research project leading to a meaningful 
contribution to the subject of inquiry 

– Conducted using widely recognized techniques in 
the field of inquiry 

– Final project can be disseminated and assessed. 



Study Abroad and other exchange opportunities 

• Study Abroad 

• Domestic Study Away 

• Short term experiences 

– Retreats 

– alternative break experiences 

– Bridge programs 



Service-learning 

A form of active learning that connects 

meaningful community service with academic 

coursework and purposeful reflection.  The 

experience yields reciprocal benefits for all 

participants, a renewed sense of civic connection, 

and encourages critical thinking and self-

examination. (University of South Carolina) 



Leadership Development 

• “Helping students develop the integrity and 
strength of character that prepare them for 
leadership may be one of the most 
challenging and important goals of higher 
education” (King, 1997, p. 87).  



Traditions and Rituals 

• “The arrangement of environments is perhaps 
the most powerful technique we have for 
influencing human behavior.” (Moos, 1986, p.4) 

• Welcome Events 

• Convocations 

• Ceremonies 



 

USC Connect is a comprehensive 

learning initiative to support all students 

in enhancing their Carolina education 

by connecting academics and beyond 

the classroom experiences. 



• Community Service 

• Global Learning 

• Research 

• Professional and Civic 

Engagement (Internships 

&  Peer Leadership) 

Graduation with  

Leadership Distinction in . . . 

Transcript/Diploma recognition available to UG students  

of any major with 3.0 GPA 



GLD Requirements 

• Core Experience 

• Enhancement Activities 

• Coursework 

• Presentation 

• E-Portfolio 

• 3.0 GPA 



Question for Discussion 

In the chat box… 

 

Describe the challenges and opportunities 
associated with implementing high impact 

practices on your campus… 



STRATEGIES TO PROMOTE 
ENGAGEMENT: REFLECTION 



Reflection 
 

A mind that is stretched by a new experience 
can never go back to it’s old dimensions.”   

Source: Oliver Wendell Holmes 

 

 “Consideration of some subject 
matter, idea or purpose”  

Source: Merriam-Webster, 2013 

 



Reaction              Reflection 

Description 

Evaluation 

Source: Kevin Clarke and Irma Van Scoy, 2012 
Building Connections Conference  





Critical Reflection 

“Critical Reflection is the process of 
analyzing, reconsidering & questioning 

one’s experience within a broad context of 
issues and content knowledge.” 

 

Barbara Jacoby, 2012 

 



Includes four core elements of reflection:  

 

• Continuous 

• Connected 

• Challenging 

• Contextualized 

Strategies for Fostering Reflection 

Source: Eyler & Gyles (1999) 



The Importance of Reflection 

 

• Increases the value of the learning experience 

• Encourages learners to make meaning out of the process 
they are engaged 

• Enables the learners to relate the new material of 
learning to prior knowledge and hence a better 
understanding of the discipline 

• Enhances the learner’s broader understanding 

 

  



Before During  After 
 

 
Alone 

Letter to yourself 
 

Structured journal 
entries 

Reflective essay 
Letter of advocacy 
 

 
 
 

With Classmates 

Discussion of 
expectations 
hopes and fears 
 

Mixed team 
discussion 

Team presentation, 
collage, mural, 
video, photo essay 

 
With Others 

Asset mapping 
planning with 
community or 
organization 
 

Debriefing 
Lessons learned 

Presentation to 
community group 
and/or organization 

Reflection Map 

Source: Eyler (2001) 



Developing Good Questions 

• “Searching questions”-questions aren’t always 
answered 

• Students want resolution, but we can help them 
become comfortable with ambiguity 

• Examples of “good” questions 
o What does the experience mean to you now compared to 

how you felt about it at the beginning? 

o Is there anything about the experience that was familiar 
to you? How did this help or hinder you? 

o What questions still remain about the topic or 
experience?  

 

 

 



How We Assess Reflection 

• Subjective versus objective knowledge 
 

 

 

 

  

Level 1 

  

  

Level 2 

  

Level 3 

1. Gives examples of observed behaviors or 

characteristics, but provides no insight into 

reasons behind the observation; observations 

tend to become dimensional and conventional 

or unassimilated repetitions of what has been 

heard in class or from peers. 

2. Tends to focus on just one aspect of the 

situation. 

3. Uses unsupported personal beliefs as 

frequently as "hard" evidence. 

4. May acknowledge differences of perspective 

but does not discriminate effectively among 

them. 

  

1. Observations are fairly thorough and 

nuanced although they tend not to be 

placed in a broader context. 

2. Provides a cogent critique from one 

perspective, but fails to see the broader 

system in which the aspect is embedded 

and other factors that may make change 

difficult. 

3. Uses both unsupported personal belief 

and evidence but is beginning to be able 

to differentiate between them. 

4. Perceives legitimate differences of 

viewpoint. 

5. Demonstrates a beginning ability to 

interpret evidence. 

  

1. Views things from multiple perspectives; able to 

observe multiple aspects of the situation and place 

them in context. 

2. Perceives conflicting goals within and among the 

individuals involved in a situation and recognizes that 

the differences can be evaluated. 

3. Recognizes that actions must be situationally 

dependent and understands many of the factors that 

affect their choice. 

4. Makes appropriate judgments based on reasoning 

and evidence. 

5. Has a reasonable assessment of the importance of 

the decisions facing clients and of his or her 

responsibility as a part of others’ lives. 

  



Question for Discussion 

• In the chat box… 

 

How do you currently incorporate reflection into 
students’ experience both within and beyond 

the classroom 



STRATEGIES TO PROMOTE 
ENGAGEMENT: PLANNING 



History and Development of Plans 

• Academic Plan 

– Difference with current planning documents 
(more than just course mapping) 

• Engagement Plan  

 



USC Framework 

1. Self-Assessment 

2. Reflection 

3. Goal Setting 

 

Steps to Academic  and Engagement Planning  

 



Academic/Engagement Planning 

• Document will help guide meeting. 
  
• Tangible, reflective document student can 

invest in and continue working towards 
completion.  

 
• Discuss one-on-one.  
 
• Serves a comprehensive overview of what 

student can do to be successful. 

 



Step 1: Fill out the Information page 



Step 2: Complete the Student 
Engagement Inventory  







Setting S.M.A.R.T.  Goals 
 



Participate in undergraduate research focused on Political 
Science    

Office of undergraduate research  
Academic Advisor 
      

Meet with a staff member in undergraduate research  

Meet with a faculty member in my major 

Join mentoring program 

Select research topic  

I may not know what I want to research right away 

8/30 

8/30 

9/5 

10/5 

Setting S.M.A.R.T.  Goals 



Integrative Learning Reflection 



Mapping Your Activities & Academics  

 

For more detailed information on each component, visit www.sc.edu/generaleducation or ask an instructor or ACE coach. 



STRATEGIES TO PROMOTE 
ENGAGEMENT: COLLABORATION 



http://flic.kr/p/9o5AEY 

Engagement Requires 

Silo Breaking! 



Bridge Building! 



Helping Students Find 
Meaning & Purpose! 



RECOMMENDATIONS 



Making Beyond the Classroom 
Experiences Meaningful 

• Define your learning outcomes 

• Know your resources 

• Understand student needs and culture 

• Select and plan carefully—and early 

 



Making Beyond the Classroom 
Experiences Meaningful 

• Foster habits crucial for academic success 

• Emphasize integrative learning 

• Reflect, reflect, reflect 

• Be willing to get messy 

• Celebrate and tell your story 



Strategies for Using Campus 
Resources 

• Be strategic in selecting and timing activities 

• Design integrative assignments that build on 
one another 

• Dream big—then scale back to what’s realistic 

• Plan carefully and in advance 

• Utilize culminating projects 



Questions??? 



Works Cited 
• Association of American Colleges and Universities.  (n.d.) Valid assessment of 

learning in undergraduate education. Retrieved from https://aacu.org/value. 

• Astin, A. W. (1993). Assessment for Excellence: The Philosophy and Practice of 
Assessment and Evaluation in Higher Education. Phoenix, AZ: Oryx Press. 

• Astin, A. W. (1984). Student involvement: A developmental theory for higher 
education. Journal of College Student Development, 40, (5), pp. 519-529. 

• Brownell, J.E. & Swaner, L.E. (2010) Five High Impact Practices:  Research on 
Learning Outcomes, Completion, and Quality.  Washington, DC: AAC&U. 

• Chickering, A. W., & Gamson, Z. F.  (1987). Seven principles for good practice in 
undergraduate education.  AAHE Bulletin. 

• Eyler, J. (2002). Reflection: Linking service and learning – linking students and 
communities. Journal of Social Issues, 58, (3), pp. 517-534. 

• Eyler, J., & Giles, D. E. (1999). Where’s the learning in service-learning.  San 
Francisco, CA: Jossey-Bass. 

• Gardner, P. (2010). 17th National Conference on Students in Transition, November 
13-15, Houston, TX. 

 

 



Works Cited 
• Hakim, T (1998). Soft assessment of undergraduate research: Reactions and 

student perspectives.  CUR Quarterly, 18 (4), 189-192. 

• Hart Research Associates, (2015). Falling short? College learning and Career 
Success.  Retrieved from www.aacu.org. 

• Huber, M. T., & Hutchings, P. (2004). Integrative learning: Mapping the terrain. 
Washington, DC: Association of American Colleges and Universities.   

• Jacoby, B. (2012). Civic Engagement in Higher Education, Presentation to the 
University of South Carolina Division of Student Affairs, October 26, Columbia, SC. 

• King, P. M. (1997). Character and civic education: What does it take? Educational 
Record, 78 (3,4), pp.87-90. 

• Kinzie, J.  & S. Evenbeck, Setting up Learning Communities That Connect with 
Other High Impact Practices, Washington Center, Learning Community Summer 
Institute. 

• Kuh, G.D. (2009). 29th Annual Conference on the First-Year Experience and 
Students in Transition, Denver, CO. 

• Moos, R. H. (1986). The human context: Environmental determinants of behavior.  
Malabar, FL: Krieger. 

 

 



Works Cited 

• National Association of Colleges and Employers – www.naceweb.org. 

• Price, D.V., & Tovar, E. (2014). Student engagement and institutional graduation 
rates: Identifying high-impact educational practices for community colleges. 
Community College Journal of Research and Practice. 38, (9), pp. 766-782. 

 

 

Dr. Jimmie Gahagan 
Director of Student Engagement 

University of South Carolina Columbia 
(803)777-1445 

gahagan@sc.edu 





 
 
 
 
 
 
 

Join us Tuesday, March 17, 2015 for the 
next TLT webinar!  
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